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2003 is now another

pleasant memory, a
Chicago memoir, another year
of building leadership, an-
other laboratory of learning
how to work with people (all
kinds, that is!), another year of
achieving goals strengthened
with each struggle, another
year of reuniting and refocus-
ing the unity of many voices
and living our vision for Asian
and Pacific Americans.

Our theme for this year
One Vision: Asian and Pacific
Voices in Leadership- could as
well be: The Many Voices of
Asian and Pacific Leaders
Leading Us Into the 21% Cen-
tury- Our Vision! Our dynamic
and inspiring speakers opened
up the world of our Asian and
Pacific leaders who have been
at the forefront of meeting the
challenges for the future.

Sam Ozaki, now retired, was
the first Asian principal in the
Chicago Public Schools. He
shared in the most eloquent
way his stories as a survivor of
the Japanese Internment
Camps during World War 1I.
He emphatically echoed the
atrocities of the September 11
tragedy and that profiling
based on race must never

happen again. ].D. Hokoyama,
president and CEO of Leader-
ship Education for Asian
Pacific, is training young
leaders for the future. His
witty and humorous approach
and message that we have
everything already to be the
leaders that we want to be is
energizing. The journey to the
top appeared so easy and
manageable as evidenced by
Ngoan Le when she described
her courageous and gallant
journey from Vietnam to her
position as the Managing
Deputy Commissioner and
Chief Program Officer of the
Chicago Department of Human
Services. Ngoan's compelling
demeanor is an inspiration to
us all. John Wilson, Executive
Director of the National Edu-
cation Association concluded
the conference with hopes for
the future and their unending
support for NAAPAE.

The Chicago Public
Schools had a chance to
showcase their superlative
multi-ethnic talents through-
out the conference. It was a
promising sight to see a class
from a predominantly Spanish
speaking school narrate a
Chinese performance. The
taiko drum was a laudable

number performed by African
American students and a
variety of dances were per-
formed by kids; not Hispanic,
Caucasian, Black, or Asian,
Pacific kids, but all kids just
being kids and having fun.

All in all, it was a GREAT
conference! The staff from the
Chicago Public Schools’ Office
of Language and Culture must
be commended for co-sponsor-
ing the event. Mr. Manuel
Medina, the officer from the
department, went out of his
way to offer the support of his
department. Susan Paik,
I[CNAAPAE President and
Chair of the conference along
with Jane Lee, Sylvia Acierto,
Robert Davis, Chica Saeki,
Ranjana Bhargava, Viretha
Teague, Frank Quinn, and all
their staff did an outstanding
job!
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PRESIDENT’S MESSAGE
MUTSUKO TANOUCH!

reetings to all! 1 would like to thank everyone who made

the Chicago conference a big success. We received the

strongest possible support from the Chicago Public
Schools, and we could not have asked for a better ally. I bow my
head to those who worked tirelessly, often in the background
without expecting any recognition, especially the dedicated
members of the Illinois Chapter of NAAPAE.

Our next annual conference will be in Long Beach, California
under the direction of Dr. John Tsuchida as the chairperson. As
you know, Dr. Tsuchida, who teaches Asian-American Studies at
the California State University at Long Beach, has been our legal
counsel for many years. You will receive a call for papers and the
details about the conference in the fall.

Dr. Clara Park was elected the Asian-Pacific American Special
Interest Group Chairperson at the National Association for Bilin-
gual Education Conference in Philadelphia. She will be the link
between NAAPAE and NABE since she serves as a member of the
NAAPAE Executive Council.

In May, I attended the awards ceremony held by the Asian
Educators Association in Philadelphia. They are a vibrant local
organization with members committed to APA education, and
they wish to have some contacts with a larger organization such
as NAAPAE. 1 hope we will be able to encourage many more
groups such as this one to join us as chapters of NAAPAE.

The National Association for the Education and Advancement
of Cambodian, Laotian, and Vietnamese Americans had its 22%
annual conference in May. This was my second time to be in-
vited to their conference. I am very impressed by NAFEA's en-
ergy and solidarity. Their concerns, needs, and aspirations are
same as NAAPAE’s even though some of NAFEA members think
theirs’ are unique. Our dialogue should be not whether we should
cooperate, but how we can cooperate.

I hope the summer is a time for you to rest and restore your
energy for the coming school year.

APA PERSPECTIVES

Spring Issue

April - June, 2002

APA Perspectives is published
quarterly for organization
members.

A
\

National Association for Asian
and Pacific American Education
P. 0. Box 3366

Daly City, CA 94015-3366

2001 - 2003 EXECUTIVE
COUNCIL

President:

Mutsuko Tanouchi
Eastchester Public Schools
Tel. (814) 793-6130

Vice President:

Myrna Garcia

Chicago Public Schools
Tel, (773) 553-1834

Secretary:

Barbara Leu

State Department of Education,
Windward School District

Tal, (808) 856-6040

Treasurer:

Frank Tang

New York University
Tel. (212) 998-5469

Past President:

Chiung Sally Chou

Compton Unified School District
Tel. (310) 639-4321, ext. 55189

Region | Representative:
Joanne Yamauchi
American Univsrsity

Tel. (202) 885-2076
Region I Representative:
Mryna Garcia

Chicago Public Schools
Tel. (773) 553-1834
Region III Representative:
Virgie Chattergy
University of Hawai'i
Tel. (808) 956-4404




Region IV Representative:
Rosa Salas Palomo
University of Guam

Tel (671) 735-2193

CHAPTERS

CAAPAE (California) :

Clara Park

California State University at
Northridge

Tel. (818) 677-2500

GNYAAPAE (Greater New York]:

Victor Cole

Brown University

Tel. (212) 766-8037, ext, 25

HAAPAE (Hawai'i):

Melvin E. Spencer IIl

University of Hawaii

Tel. (808) 956-4269

ICNAAPAE (Illinois):
Susan Paik

Chicago Public Schools
Tel. (773) 534-1139
NAACE (Taronto, Ontario,
Canada):

Gary Kamino

Toronto District School Beard
Tel. (416) 393-9400

WMCNAAPAE (Washington Area)
Jane Lai Woodbumn
Monigomery County Public

Schools
Tel, (301) 315-7368

EX OFFICIO MEMBERS

Chair, Publications Committee:

Russell Endo
University of Colorado

Newsletter Editors:
Janet Lu
Russell Endo

Legal Counsel:

John Nobuya Tsuchida

California State University at
Long Beach

NEWSLETTER

Editors:

Janet Lu
Russell Endo

Direct comments, questions, or
manuscripts to:

NAAPAE Newsletter Editor

P. O. Box 3366

Daly City. CA 94015-3366

We reserve the right to edit all
submissions.

APA Perspectives 3

By Yukiko Inoue

eaching is indeed complex work and, as R. F. McNergney and J.

M. Herbert state, “Teachers are regarded as professionals

because of how they think and behave.” Teaching is also an
ongoing activity. Therefore, willingness, desire, and energy are the
essential ingredients to continuous growth and development in a
teaching career. Why do some teachers do a better job at teaching
than others? I ask myself this intriguing question. Searching for the
answer, I reviewed my college teaching based on knowledge and
skills, attitudes and behaviors, and leadership and management.

Knowledge and skills: My teaching is based on lecturing (i.e.,
delivering a classroom presentation rather than a formal speech) and
places greater emphasis on the importance of the interaction of the
instructor and students. 1use three teaching methods: 1) active
teaching by demonstrating skills and conducting participatory class
activities, 2) student-centered teaching by focusing on active legrning
and cooperative learning, and 3) teaching for mastery by providing
maximum opportunities for students to practice the material and
apply it.

Attitudes and behaviors: It is generally believed that not only
pedagogical content knowledge but also the attitudes and behaviors of
the teacher are very important aspects of daily instruction. I keep five
points in mind: 1) being strict but fair in teaching and grading, 2)
maintaining friendliness but keep a professional distance from stu-
dents, 3) trying to be a good listener as well as a good speaker, 4)
evaluating students based on multiple assessment tools, and 5) help-
ing students become decent and productive citizens, One of the types
of student comments that gives me an enormous amount of energy to
pursue my teaching career is that I bring a refreshing vitality to each
class and teach with an exuberant spirit, delighting in my students’
Tesponses.

Leadership and management: It is a well-known fact that class-
room management is a requirement of effective teaching. I try to use
time efficiently and effectively to cover all the learning activities for
pach class meeting. On the first day of class, I clarify that the goal of
my course is to develop an atmosphere of cooperation and not compe-
tition, and that the grading scale is not based on a curve so that one
student’s grade does not influence another student’s grade. In addi-
tion, I emphasize professional demeanor, which includes being
prepared for the class, engaging in class discussions, listening atten-
tively to the instructor and classmates, and respecting viewpoints that
may differ decidedly from one's own.

Finally, as Parker Palmer says, "Real learning does not happen
until students are brought into the relationship with the teacher, with
each other, and with the subject.” 1 try to create a sense of commu-
nity in the classroom. In striving to be a facilitator rather than a
teacher, I ask basic questions to stimulate discussion on basic con-
cepts that allow students to achieve competency in the content area.

Continued on page 5
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By Patricia DiCerbo & Hsiao Liu

the NCELA wehsite, or email, or call NCELA for

help in answering their questions. A good
number of thesa visitors are teachers working with
English language learners (ELLs) in bilingual educa-
tion, English as a second language, forsign language,
or general education classroom. Although the content
and grade level they teach are not the same, what they
have in common is their commitment to their stu-
dents; they all work with second language learners
and they all have questions about effective practice.
They know that NCELA is a good source of informa-
tion.

NCELA (formerly, NCBE) is the National Clearing-
house for English Language Acquisition and Language
Instruction Educational Programs, funded by the
Office of English Language Acquisition, Languags
Enhancement and Academic for LEP Students (OELA,
formerly OBEMLA). Reauthorized under Title Il of
the Elementary and Secondary Education Act of 1965
as amended by the No Child Left Behind Act of 2001,
NCELA is an information resource center required to
collect, analyze, synthesize and disseminate informa-
tion about language instruction educational programs
for limited English proficient children and related
programs. What this means for anyone involved in
the education of second language learners — whether
waorking in public or private schools, community
organizations, school district offices, institutions of
higher education, or state education agencies — is
that there are resources available to help. This in-
cludes resources for teachers and program administra-
tors or for students preparing to enter the teaching
profession.

NCELA offers the language education professional
access to new research and policies and their practi-
cal applications in the classroom. Access to most
resources is provided online through the NCELA
wehsite. A central feature of the website is the large
number of full-text documents covering areas of
education that are of special interest to the field:

1. Assessment and Accountability
Curriculum and Instruction
Education Programs
Education Research
History, Legislation, and Policy
Language and Culture
Parent and community Involvement
8. Professional Development
Special Education

:[ : ach month, as many as 100,000 people visit

w

THe NationaL CLEARINGHOUSE FOR ENGLISH LANGUAGE AcQUISITION
anp Lancuace InsTRucTioN EpucaTioNnAL PrRoGrams (NCELA)

10. Other Resources

Each information area includes research and
policy articles, curriculum materials, and links to
additional sources of information. Under Curriculum
and Instruction, for exampls, are thsse titles for ESL,
EFL, foreign language and general education teachers.

* Foreign language teaching: What the U, S. can

learn from other countries.

* Help! They don't speak English: Starter kit for

primary teachers.

* Teaching language minority students in

slementary school.

» Teaching secondary language minority stu-

dents.

The Parent and Community Invelvement section
presents ways to develop community-wide participa-
tion in education along with information on family
literacy and school-to-work transitions. Selected
publication are available in multiple languages.

Also online are searchable ESL and foreign
language resource databases with links to curriculum
and instructional materials websiles, professional
education association, funding sources, publishers of
language education materials, online publications and
databases, and conferences and listservs. The biblio-
graphic database contains over 20,000 citations and
ahstracts of materials addressing language education
issues. The national linguistic assets databaseis a
directory of translators and interpreters nationwide.

Many of the teachers and administrators who use
the NCELA wehsite find its collection of state re-
sources and answers to the most fraquently asked
questions from the field particularly helpful ways to
enhance their own knowledge, or to inform other
teachers, administrators, or program staff.

While Spanish language speakers represent three-
fourths of the LEP student population, it is also
common to have speakers of Vietnamese, Hmong,
Haitian Creole, Korean, Chinese, Arabic, Russian,
Navajo, Tagalog, Cambodian, Portuguese, Armenian or
Serbo-Croatian. NCELA's language and education
links connect to resources relevant to the top twenty
of these language groups.

NCELA staff have developed a set of interactive
lesson plans to accompany LEP student data. De-
signed for grades 2-5, the sample lesson plans are
intended to be completed as a sequential unit that ties
themes of immigration, multiculturalism, and 11.5.
and world geography together with critical lan-
guage arts and math standards.

Continued on page 5



The National Clearing House
Contlinued from page 4

Also developed by NCELA staff are resource
pages of links to articles and organizations on
special topics. They include:

*  Accountability and the new ESEA

* Literacy and ELLs

= LEP students and Title]

= Promoting cultural understanding in the

classroom '

Keeping up with new curriculum models,
research and policy is time consuming. Over 5,000
educators read NCELA E-News (Newsline Bulletin
and Outlook) with its weekly syntheses of critical
issues in the field of educating ELLs, while the
online conference calendar announces national,
state and local professional development opportu-
nities.

This is just a sample of the information on the
NCELA website. NCELA staff also provide informa-
tion by telephone and email, and exhibit at confer-
ences throughout the year.

You can email your questions to NCELA
helpline (askncbe@ncbe.gwu.edu), mail or fax a
requesl, or speak directly to a staff member.

NCELA

The George Washington University

Center for the Study of Language and Education
2121 K Street, NW, Suite Z60

Washington, DC 20037

Phone: (202) 467-0867 or (800) 321-6223
Fax: (202) 467-4283 or (800) 531-9347
E-mail: asknche@nche.gwu.edu

WWW: http://www.nche.gwu.edu

A Teacher's Reflection
Continuned from page 3

When | recognize the students’ competence and
experience, I especially welcome and encourage
their participation. The classroom is often viewed
as a theater and the teacher as a performancs artist.
If T can get the students’ attention and create
interest and excitement, I strongly believe that they

will learn the content.

(7 N
APA Perspectives
(NAAPAE Newsletter) is published four times a year.
The due date for the submission of news items for the
next issue is
September 135, 2002.

NAAPAE is pleased to announce the selection of Bob Johnson,
University of Hawaii, as the new newsletter editor.

Bob can be reached at:
richnson@hawaii.edu
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Some CONFERENCE SNAPSHOTS

Standing: Gene Lee, Mayor's Office, Myrna P. Garcia,
NAAPAEF Vice President, Sue Garu,Chicago Public
Schools; Sitting: Susan Paik, Conference Chair, Eva
Nickolich, CPS, and Manuel Medina, CPS

My
Japanese
language

teacher
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Book REVIEW

Exploring China: A Children's Guide to Chinese Culture
By Carol Stephanchuk, llustrated by Leland Wong
ages 10 and up, 64 pages, full color

bibliography, index, ISBN 1-881896-25-0, $22.95

Reviewed by Helen Joe Lew

" he word Chinatown evokes all sorts of images.
For some, Chinatown is a place tourists visit,

4. for others a place to shop for fresh produce, fish
a.nd poultry and for yet others, a place steeped in
history—a history of Chinese in America. For me as a
Chinese American who was born and raised in San
Francisco Chinatown from the 1950's until the early
1970's who has family there, and who also works with
schools in Chinatown, Chinatown is home.

When I was asked to review Exploring Chinatown:
A Children's Guide to Chinese Culture by Carol
Stepanchuk, I was fascinated with the prospect. I
wanted to see if my home would be treated with
respect and not as some quaint anachronism or oddity.
Flipping through the book quickly, I was pleased to see
the illustrations by Leland Wong. They were colorful,
vivid, accurate and true to life. Joyfully, the illustra-
tions of the community showed people that looked like
me. The color photographs also gave a taste of
aunthenicity.

This book is written for children from ages 10 and
up. It is informational and packs into its 64 pages
many topics. It reminds me of a walking tour I took
with a friend on several years ago. It truly is, as we say,
"looking at flowers from horseback." Carol Stepanchuk
presents San Francisco Chinatown's history, how and
why it came to be. She describes how the Chinese who
came to Calitfornia during the Gold Rush (1850's)
stayed on to set up shops and other businesses to serve
their fellow countrymen after the Gold Rush ended.
Seme worked on building the Transcontinental
Railroad. In the 1870's, the Chinese found themselves
persecuted and their businesses destroyed. They had
to create their own community and economy. She
presents Chinatown as a vibrant community.

The main text, with its colorful illustrations and
photos, cover a myriad of topics which include food,
tea, herbs, acupuncture, brush writing, spoken and
written Chinese, the abacus, tangrams, pictures and
symbols, performing arts, martial arts. Confucius, the
family and familial terms, festivals and holidays, etc. I
thought the inclusion of a photography by Arnold
Genthe, circa 1904, showing a family crossing the
street - families being a rarity in those days due to laws
that excluded men bringing their wives to the country
- to be fascinating. There are some recipes for children
to try out and some "how-to's", such as how to play

Chinese chess, how to do some basic brush painting
strokes and how to do eye exercises. Sidebars provide
interesting historical and cultural tidbits about such
subjects as sojourners, early restaurants, the Exclusion
Act, food facts, poetry, firecrackers, red envelopes and
families. These "factoids" may inspire some children to
do further reading or research.

There is a point I need to make about the
Romanization of Chinese used in the book. It is a
personal reaction. Growing up in Chinatown, my
friends and 1 spoke Cantonese, Hoisan (as speakers of
Toisan/Taishanese would call it) and Jongsan (a dialect
spoken by Dr. Sun Yat Sen, founder of the Republic of
China) as well as other dialects from southern China.
There was one family I knew that spoke Shanghainese.
We knew that the national language of the People's
Republic of China and Taiwan and the language
recognized by the United Nations was Mandarin. For
people of my generation in Chinatown, it was a dialect
we became familiar with in the Chinese movies. So, it
was jarring for me to see the dialect that is Romanized
to be Putonghua (Mandarin). Stepanchuk does follow
this with Romanization of Cantonese. Of course, my
reaction to the Romanization is personal and certainly
children reading the book will not particularly care.

Stepanchuk does a fine job of presenting
Chinatown as a vibrant community, ever-changing
with each new influx of Chinese immigrants from all
parts of the world. Now, one hears Vietnamese among
the languages spoken as well as English by the third
and fourth generation Chinese Americans who work or
visit there. The book includes an appendix about other
Chinatowns in the United States and Canada, a
bibliography of books about San Francisco's
Chinatown and Chinese culture for children, and an
index.

Chinatown is never seen as an anachronism.
Families such as mine are born, live, grow up, go to
school to learn English, go to Chinese language school,
go to church and/or participate in one of the many
community centers opened by community-based
agencies, marry, raise children, educate them, shop,
eat and eventually die and hold their funeral services
there. Full cycle. Generations come and go, but
Chinatown — a place that holds memories and hope
and life will continue.










